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	ABSTRACT

	There are many skills in English such as listening, speaking, reading, and writing. Speaking as productive skill where students actually have to produce language themselves. Many of students are not still confident to speak especially in English. In this research, the researchers were aimed to find out the effect of applying Questioning Strategy on students' speaking skill. This research was conducted at SMP YASPENHAN 2 Medan with a total of 60 students. Data was collected from students’ pre-test and post-test. The method of this research was quantitative method. The research design used quasi experimental research.  The sample of this study was class of IX SMP YASPENHAN 2 Medan which consisted of 60 students and divided into two classes, the experimental class and the control class. The sample was consisted of 30 students in each classes. The experimental class was taught by using questioning strategy while control class was taught by using conventional method. The data were obtained from the test that analyzed using the SPSS 25 program. The result showed that the mean score of post-test for the control class was 69.6 while the mean score of post-test for the experimental class was 86.5. Based on the score of the hypothesis test, if sig, 2 tailed(p) was lower than the number alpha(α) 0.05, then Ho (Null Hypothesis) was rejected, and Ha (Alternative Hypothesis) was accepted. In this study, the result obtained sig. 2 tailed was 0.0001 < 0.05. It can be concluded that there was a significant effect of applying Questioning Strategy on students' speaking skill at SMP YASPENHAN 2 Medan.
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1. INTRODUCTION
English is international language that is utilized because the language of verbal exchange that connects all countries around the world. Speak in English is one of the very crucial skill for students because English has become a common language used in the international of era, education, politics, trade, and is also the most used communication tool in the world. In education field, English is one of the lesson which considered hard lesson for the students, start from primary school till the university. There are four skills in English, as listening, speaking, reading, and writing. According to Harmer (2001:18), the skills in English are divided into two categories, they are receptive and productive skills. Receptive skill is a term used for reading and listening skills where meaning is extracted from the discourse. Productive skill is a term used for speaking and writing, skill which students in reality need to produce language themselves. Harmer (2001) also states that speaking is one of skill that can support the progress of the other English skills such as reading, listening, and writing. Speaking is a crucial skill to be mastered by students because with speaking they can explore their English. More, they also can apply to the target language which are learned verbally. 
Speaking as one of the basic skills of English has an important part in language learning process. Speaking is described as an interactive procedure of building meaning that consists of producing, receiving and processing information (Brown, 1994; Burns & Joyce, 1997; Luoma, 2004:2). In this case, interaction becomes an important role in language teaching since the students can learn English through interaction with a teacher and sometimes with their classmates (Spratt et al, 2005). The interaction which is intended to occur in the classroom is an active interaction between the students and the teacher, that means the students and the teacher are interactive. 
Students in Indonesia are still not confident in following teaching and learning process. In addition, Setyaningrum (2010) claims in their research show the percentage of teacher talking is more than 60%. The percentage shows that teacher mostly control the conversation in the classroom. At the same time, the students are infrequently active and participative in entire classroom interaction. Teacher’s domination of classroom interaction can discourage the students to follow and speak greater within the target language. The students can also get establishment to the target language through listening to the teacher that dominate the classroom interaction. But however, the students get less experience to apply and use the exposure they get from the teacher. Speaking is language verbally that is used to communicate with other humans. To increase student’s confidence in speaking English, the teacher plays a very crucial position in their learning. For instance, while the students learn to speak, they need guidance from their teacher like some basic vocabularies, a way to use and pronounce the vocabularies properly so that students become fluent when speaking English. Therefore, the position of the teacher can increase students’ self-confidence first so that students need to speak.
Based at the previous observe on the field indicates that most students encounter some issues in speaking. Firstly, the students do not understand the way to pronounce English words well. Then some students assume that speaking English is still very foreign for them because it is not continuously practiced of their life every day. Cause students think uncomfortable in speaking because they do not master the vocabularies to speak up and be anxious to pronounce incorrectly. Jilani (2004) suggests that one of Pakistani universities shows the failure rate of students in English is real. Gillani (2000) states that many students are lazy to study because of bad results in English. He infers that the most significant reason of unsatisfying effects at elementary, secondary and higher level became student failure in accomplishing their set targets in particular in English. The researchers wanted to inspire them to be active in speaking in order to the students can increase their speaking skill properly. Most of them were getting silent when they are given a few questions in English. It will become a big trouble in English teaching if the English teacher does not find a proper method to solve it.
There are many ways to improve student’s speaking skill. One of strategies that can improve speaking skill is questioning strategy. Based on the statement from Nurhadi (2002:45), questioning is the main strategy of contextual learning because information commonly begins from questioning. In learning process, questioning is considered as teacher’s interest to assist, guide, and evaluate students to probe information, analyzing and discover ideas. Questioning strategy creates communicative learning. According to Ningrum (2013:55) the use of questioning strategies in learning continuously will give many benefits for students, teachers, and effectiveness learning activities. The benefits for students are loss of fear and embarrassment of public speaking and can make grow willingness so that make learning fun. 
Based on the problem statement above, the researchers were extracted to conducting the research about the effect of Questioning Strategy on student’s speaking skill that was carried out at SMP YASPENHAN 2 Medan. The researchers used two classes, the first one class for experimental class and the second for control class. It aimed to see the significant different between the students who were taught using by Questioning Strategy and the students were not.
2. LITERATURE REVIEW
In a research, one of things that can solve the concepts is a theory. When conducting research, a theory is needed to explain some of concepts to be clarified in order to have the same point of view on the practice field. In this part, researchers describe some theories related to variables.
A. Speaking Skill
English learners must master one of skills in English, especially speaking skill. Speaking is a categorical thing that human being does. If they do not speak, they cannot get the language. Marleni (2017) says that speaking is an active skill in using language. Speaking is the skill of expressing ideas and feelings in communication. According to Natsir (2016), speaking is a skill that requires communicative processes, competence, pronunciation, intonation, grammar and vocabulary improvement. It means speaking is connected to another skill. Speaking also discuss about as an act of reporting by spoken words with the potential to speak. Speaking in English is associated with what is seen, felt, heard, and expressed within the form of words. If speaking is accomplished by using more than one character, it will lead to a communication or interaction. Cameron (2001:40) states that it is also crucial to prepare the discourse so that the interlocutor knows what the speaker says. Speaking is crucial of language learners because speaking is the first form of verbal exchange. They are predicted to have the ability to speak English correctly, fluently, and acceptably within the daily life. Furthermore, Harmer (2007) states that there are a few strategies in teaching speaking skill, they are: 1) Discussion or questioning, 2) Storytelling, 3) Dialogue, 4) Role play, 5) Debate.  Besides, according to Luoma (2004:100), there are five components of speaking, they are pronunciation, grammar, vocabulary, fluency, and comprehension. It can be concluded that speaking is a way to express what we feel then realized in the form of a spoken language process between two or more people. Speaking is important because humans are linguistic creatures. Between people speaking to each other.
B. Questioning Strategy
Questioning is the most common type of interaction that occurs in the classroom. So often, as a pedagogical competency, it is classified by some experts as an instinctive skill. This statement has some truth, because this skill requires teacher sensitivity. But on the other hand, it also illustrates that we often do it without clear goals.  Moreillon (2007) states questioning is most of the social abilities that children convey with them to their education. However, when they enter school, many children start to think about questions in terms of answering the teacher’s questions rather than asking and answering their personal. Maker and Nielson (in Shaunessy, 2005) mentions, recommended teachers of the proficient to incorporate questioning strategies so that students will learn a way to give an explanation for, complicated, or make clear their often abstract ideas. The strategy of asking in the English class must provide opportunities for students to be actively relevant in the learning process so that learning can be meaningful and thus learning becomes successful. When class activities involve questions, it is believed to help students learn better. In the case of an English class, successful learning must mean mastery of the language and its materials. This is important so that the questions stimulate thinking, learning, and class participation. According to Seniqua Carter (2015), the classifications of question are:
1. Question of Facts: Requires Evidence
Characteristics, 1) Usually have a correct answer; 2) The answer can be proven as true or false; 3) The answer can be agreed upon or verified.
2. Questions of Preference: Requires Experience
Characteristics, 1) Usually based on character development; 2) Usually used for framing a perception based on subjective information; 3) This type of questioning will include bias and the stronger and strongest of influential factors, etc.
3. Questions of Judgment: Requires Education
Characteristics, 1) Usually have more than one answer and these answers should be competitive, with respect to relevance and reasonability; 2) Usually involves both facts and opinions and a process of balancing acts.
C. [bookmark: _Toc139982889]Teaching Speaking Skill through Questioning Strategy
Teachers can take some steps when using questioning strategies. Ma (2008: 94-95) mentions that, before asking questions in class, teachers need to make the following preparations: determine the aim of asking questions, choose the content of the questions, expressing the questions, anticipate the problems. Ma (2008:96-97) also aims some competences to control the questions, such as: 
1. Nominating after the Question 
The method of asking questions is to first ask the question, give students time to think, and then ask the nominated students for the answer. If you nominate a student before asking a question, only the nominated student will consider the question and other students will assume they were not involved.
2. Nominating Non-volunteers
Students are easily distracted or working on something independently. When the teacher asks questions, it can specifically ask questions to silent students to attract student’s attention to the class. Non-volunteers believed that when teachers asked them questions, they were taken seriously. They will feel comfortable and enthusiastically attend the course.
3. Probing 
Probing is another important questioning strategy. The probe is based on student answers. Student’s initial reactions may be shallow. Teachers must use a questioning strategy called probing to have students examine initial comments. Rehearsal helps students analyze their own ideas and those of other students more critically. If a student does not give a complete answer, he or she may know part of the answer.          
4. Increasing wait-time
A significant dimension of teacher’s questioning skills is waiting time or give an answer. The duration of time a teacher waits after asking a question before asking a student to answer, rephrase the question, direct the question to another student, or give an answer. This is called waiting time, and it’s surprising how few teachers utilize this crucial questioning technique
Furthermore, the process of learning start with a question strategy is (Mell Silberman. 2007:144):
a. Share to the students the subject of class hand-out. To encourage questions for some readers, it required the subject. Subject which provides comprehensive information but it less specified or information which is limited accordingly. The text available to interpretation is also a worthy choice with the hope to invent curiosity.
b.  Learn the flyer with another friend. Encourage them to ask what they do not understand.
c.  Answer the questions from students. The teacher answers with his language to the students. Establish a particular effort to answer the questions asked.
Many of strategies to make learning be effective for students, they have to create relations between their knowledge and new content to which they are exposed. The opening of a learning must simplify these relations by helping students to practice their previous knowledge of the day subject matter. 


3.  METHOD
In this research, researchers used quasi experimental research with a quantitative method to analyze the data. Sugiyono (2013:13) quantitative research method can be interpreted as method based on the philosophy of positivism, used for research on certain random population or samples whose research data is statistical. The reason of the researchers used a quantitative because the researchers intended to eliminate subjectivity in research. This quantitative research conducted to test whether or not the experimental variables were effective, that was about questioning strategy and speaking skill. Quantitative method emphasizes the analysis to the numeric data was processed by statistical method. 
The researcher collected the data using pre-test and post-test from the experimental group and the control group. The results of the pre-test and post-test of the two classes were compared to see whether there is a significant difference in students’ speaking skill by using the Questioning Strategy.
The reason researchers chose experimental research because of an experiment in the field of education intended to assess the effect of an action toward behavior or to test whether there is effect of the action. This research had two variables, they were independent variable and dependent variable.
· Independent Variable: The Effect of Questioning Strategy
· Dependent Variable: Student’s Speaking Skill
The population of this research was ninth grade students of SMP YASPENHAN 2 Medan. The totals of student’s population were 60 students, they divided in two classes, they were IX-A and IX-B. Every class consists of 30 students. This research was conducted in total sampling, by using the entire population as a sample, that was some classes control and part of the class with experiments. The reasons used in total sampling technique because the total population is less than 100, by therefore the entire population was used as a sample. Samples in this research were all students of class IX SMP YASPENHAN 2 Medan. The researchers decided to use IX-A as the experimental class and IX-B as the control class.
In the teaching process, the lesson topics taught were same between experimental and control classes namely personal experience. Therefore, first was a pre-test become made for checking student’s speaking skill. For the experimental class, students had been given the treatment through the usage of the questioning strategy. At the same time, the control class had been given the treatment without using the questioning strategy. After accomplishing the lesson, a post-test was given to both classes with a purpose to evaluate their progress. The scores of the post-test become the statistics to be analyzed.
Table 1. The Design Pattern of the Research
	Class
	Pre-test
	Treatment
	Post-test

	Experimental Class
	X1
	· 
	X2

	Control Class
	Y1
	-
	Y2



Where: 
X1: Pre-test of experimental group
Y1: Pre-test of control group 
X2: Post-test of experimental group
Y2: Post-test of control group

· : Applying Questioning Strategy on teaching speaking
· : Without applying Questioning Strategy on teaching speaking
The data analysis process is important to do after the researchers concluded the pre-test and post-test results of the experimental class and control class. In this research, after the data of the pre-test scores in experimental and control class had been collected, then the first step was data on the learning outcomes of the two classes tabulated in the table. Then the next step was to compare the average (mean) score that owned by the experimental class and control class. In this research to collect data, the researchers used t-test. Data processing carried out with the help of SPSS 25 program.
Table 2. Scoring Rubric for Speaking Skill (Brown, 2001:406-407)
	Score
	Fluency
	Pronunciation
	Grammar
	Comprehension

	1
	(No specific fluency description. Appoint to other toward 4 language areas for implied degree of fluency.)
	Errors in pronunciation are common, however may be understood through a native speaker, used to dealing with for trying to speak his language.
	Grammars error are common, but speaker can be understood by a native speaker used to dealing with foreigners trying to speak his language.
	In the extent of his very restricted language experience, can get basic questions and statements if expressed with slowed language, rehearsal, or paraphrase.

	2
	Can manage with confidence but not with simplicity most social condition, including introductions and casual conversations about current events, as well as work, family, and autobiographical information.
	Accent is intelligible though often faulty.
	Can usually handle elementary constructions quite accurately but does not have thorough or confident control of the grammar.
	Can get the gist of most conversations of non-technical subjects (i.e., topics that require no specialized knowledge)

	3
	Can discuss particular interests of competence with reasonable ease. Rarely has to grope for words.
	Errors never interfere with understanding and rarely disturb the native speaker. Accent may be obviously foreign.
	Control of grammar is good. Able to speak the language with sufficient structural accuracy to participate effectively in most formal and informal conversations on practical, social, and professional topics.
	Comprehension is quite complete at a normal rate of speech.

	4
	Able to use language fluently on all levels normally pertinent to professional needs. Can participate in any conversation within the range oh this experience with a high degree of fluency.
	Errors in pronunciation are quite rare.
	Able to use the language accurately on all levels normally pertinent to professional needs. Errors in grammar are quite rare.
	Can understand any conversation within the range of his experience.

	5
	Has complete fluency in the language such that his speech is fully accepted by educated native speakers.
	Equivalent to and fully accepted by educated native speakers.
	Equivalent to that of an educated native speaker.
	Equivalent to that of an educated native speaker







4.  RESULT AND DISCUSSION
Data was obtained from student test results of SMP YASPENHAN 2 Medan. The results obtained had accurate evidence for The Effect of Questioning Strategy on Student’s Speaking Skill in class IX students at SMP YASPENHAN 2 Medan for the 2023/2024 academic year. The results of the data analysis were described based on the results of using the Questioning Strategy. Class IX-A used the Questioning Strategy while the class IX-B used conventional strategy. Then the researchers gave the test to the students to get the data about the student’s skill in English speaking. After obtaining the data of this research, the researchers analyzed it.
Table 3. Student’s Score of Experimental Class
	No
	Student’s Initial
	Pre-test
	Post-test
	Gained Score

	1
	ASP
	60
	82
	22

	2
	AR
	54
	88
	34

	3
	AS
	60
	80
	20

	4
	BA
	70
	91
	21

	5
	B
	55
	93
	38

	6
	DA
	65
	78
	13

	7
	ES
	60
	95
	35

	8
	FR
	70
	85
	15

	9
	HT
	55
	80
	25

	10
	IP
	70
	90
	20

	11
	JP
	60
	90
	30

	12
	JA
	55
	80
	25

	13
	KT
	45
	83
	38

	14
	KO
	60
	86
	26

	15
	KS
	40
	75
	35

	16
	KA
	50
	85
	35

	17
	NP
	60
	90
	30

	18
	ND
	65
	95
	30

	19
	NA
	56
	90
	34

	20
	NAD
	67
	90
	23

	21
	RY
	69
	92
	23

	22
	RS
	70
	96
	26

	23
	RA
	60
	88
	28

	24
	RPB
	50
	85
	35

	25
	RT
	55
	86
	31

	26 
	RS
	55
	80
	25

	 27
	SS
	55
	85
	30

	28
	SA
	60
	85
	25

	29
	VTN
	63
	86
	23

	30
	YY 
	70
	87
	17

	Total
	1784
	2596
	812

	Mean
	59.46
	86.53
	27.06



Table 4. Score Distribution in Experimental Class
	Score 
	Category 
	Pre-test
	Post-test

	
	
	Frequency
	Percentage 
	Frequency 
	Percentage

	90-100
	Excellent 
	-
	0.0%
	11
	36.66%

	80-89
	Very Good 
	-
	0.0%
	17
	56.66%

	70-79
	Good 
	5
	16.66%
	2
	6.66%

	60-69
	Average
	13
	43.33%
	-
	-

	<59
	Poor 
	12
	40%
	-
	-

	
	TOTAL 
	30
	100%
	30
	100%




On the table of distribution, there were 5 students who got good category with percentage 16.66%, 13 students got average score with 43.33%, and 12 students got poor category with percentage 40% in pre-test. While in post-test, there were 11 students who got excellent category with percentage 36.66%, 17 students got very good category with percentage 56.66%, and 2 students got good score with percentage 6.66%. There was not student got average and poor category in post-test of experimental class.
Based on chart of experimental class data, there were scores of pre-test and post-test. The blue chart showed pre-test result and the green chart showed post-test result. There were 5 students got good score, 13 students got average score, and 12 students got poor score in pre-test. While in post-test, there were 11 students got excellent score, 17 students got very good score and 2 students got good score.
Table 5. Student’s Score of Control Class
	No
	Student’s Initial
	Pre-test
	Post-test
	Gained Score

	1
	AM
	50
	70
	20

	2
	AN
	45
	60
	15

	3
	AP
	45
	75
	30

	4
	AA
	55
	70
	15

	5
	BR
	65
	70
	5

	6
	CA
	67
	70
	3

	7
	DO
	70
	85
	15

	8
	DC
	60
	65
	5

	9
	EZR
	60
	70
	10

	10
	EI
	65
	70
	5

	11
	FS
	60
	74
	14

	12
	FL
	70
	72
	2

	13
	FA
	45
	80
	35

	14
	GC
	45
	60
	15

	15
	HA
	40
	50
	10

	16
	IF
	60
	65
	5

	17
	INJ
	60
	67
	7

	18
	JD
	55
	68
	13

	19
	JP
	50
	70
	20

	20
	KD
	50
	70
	20

	21
	KW
	50
	70
	20

	22
	MD
	70
	75
	5

	23
	MA
	55
	60
	5

	24
	MHN
	60
	66
	6

	25
	RDA
	70
	77
	7

	26
	RJ
	65
	75
	10

	27
	RS
	60
	74
	14

	28
	RBB
	50
	65
	15

	29
	VF
	55
	85
	30

	30
	VTM
	55
	60
	5

	Total
	1707
	2088
	381

	Mean
	56.9
	69.6
	12.7



Based on the tables above, class IX-A got 59.46 average score on pre-test in experimental class where the lowest score was 40 and the highest score was 70. On the post-test in experimental class, the average score was 86.53 where the highest score was 96 and the lowest score was 75. On the gained score there was a difference between the lowest score and the high score. The lowest score was 13, meanwhile the highest score was 38. Meanwhile in IX-B got average score on pre-test was 56.9, where the lowest score was 40 and the highest score was 70. While on the post-test, the control class got an average score was 69.6 where the lowest score was 50 and the highest score was 85. On the gained score, the average score was 12.7 with the difference in the lowest score was 2 and the highest score was 35.
Table 6. Score Distribution in Control Class
	Score 
	Category 
	Pre-test
	Post-test

	
	
	Frequency
	Percentage 
	Frequency 
	Percentage

	90-100
	Excellent 
	-
	0.0%
	-
	0.0%

	80-89
	Very Good 
	-
	0.0%
	3
	10%

	70-79
	Good 
	4
	13.3%
	16
	53.33%

	60-69
	Average
	11
	36.6%
	10
	33.33%

	<59
	Poor 
	15
	50%
	1
	3.33%

	TOTAL 
	30
	100%
	30
	100%




On the table distribution, there were 4 students who obtained good category in pre-test with percentage 13.3%, 11 students got average category with percentage 36.6%, and 15 students got poor category with percentage 50%. While, in post-test there were 3 students got very good category with percentage 10%, 16 students got good category with percentage 53.33%, 10 students got average score with percentage 33.33%, and the last 1 student got poor category with percentage 3.33%. Total of percentage from pre-test and post-test was 100% with 30 students.
Based on chart of control class data, there were pre-test and post test scores. The blue chart was pre-test score and the green chart was post-test score. From the result of chart, in pre-test there were 4 students who got good category, 11 students got average category, and the last 15 students got poor category. While in post-test, there were 3 students got very good category, 16 students got good category, 10 students got average category and the last 1 student got poor category. There was not student who got excellent category in post-test of control class.


Table 7. Normality Test for Pre-test and Post-test
	Tests of Normality

	Speaking Skill Score
	Kolmogorov-Smirnova
	Shapiro-Wilk

	
	Statistic
	Df
	Sig.
	Statistic
	Df
	Sig.

	Pre-test Experimental
	.139
	30
	.144
	.933
	30
	.060

	Post-test Experimental
	.119
	30
	.200
	.974
	30
	.652

	Pre-test Control
	.134
	30
	.180
	.938
	30
	.080

	Post-test Control
	.155
	30
	.065
	.955
	30
	.230

	a. Lilliefors Significance Correction



Based on data above, it was stated normal if the distribution was > 0.05. In the Kolmogorov-Smirnova table above it could be seen that the significant score in the pre-test experimental was 0.144 > 0.05. In the post-test of experimental class, the significant score was 0.200 > 0.05. In the pre-test of control class, the significant score was 0.180 > 0.05 and in the post-test of control class was 0.65 > 0.05. In the Shapiro-Wilk table, the pre-test score in the experimental class was 0.60 > 0.05, the significant post-test score in the experimental class was 0.654 > 0.05, the pre-test score in control class was 0.80 > 0.05 and finally the post-test in control class had a significant score of 0.230 > 0.05. It can be concluded from the results that all significant normality score ​​from Kolmogorov-Smirnova and Shapiro-Wilk were all > 0.05, which mean they were stated normally.

Table 8. Homogeneity Test
	Respondent
	Levene Statistic
	df1
	df2
	Sig.

	Based on Mean
	.962
	1
	58
	.331

	Based on Median
	.796
	1
	58
	.376

	Based on Median with adjusted df
	.796
	1
	47.573
	.377

	Based on Trimmed mean
	
	.927
	1
	
	58
	.340



In homogeneity, the results must be > 0.05, seen in the Variances t-table, the significant score was based on the mean 0.331 > 0.05, the score was based on the median 0.376 > 0.05 based on the median with adjusted df 0.377 > 0.05 and the significant score was on the trimmed mean 0.340 > 0.05. Based on the table and a description that had a significant score > 0.05, which mean that all data were homogeneous.



Table 9. Independent Sample Test and Group Statistic
	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	T
	Df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	Students’ Score
	Equal variances assumed
	.962
	.331
	10.152
	58
	<.0001
	
16.933

	
1.668
	
13.594
	
20.272


	
	Equal variances not assumed
	

	
	10.152
	52.318

	<.0001
	
16.933
	
1.668
	
13.587
	
20.280



	Group Statistics

	Respondents
	Class
	N
	Mean
	Std. Deviation
	Std. Error Mean

	Students’ learning outcomes
	Post-test Experimental Class
	30
	86.53
	5.290
	.966

	
	Post-test Control Class
	30
	69.50
	7.449
	1.360



In post-test at the experimental class, the mean significant score was 86.53, while in post-test at the control class the mean score was 69.50, which mean there was a significant difference before using treatment Questioning Strategy and after using the Questioning strategy. The results in the Independent sample test table showed that ttable was 10.152 with sig. (2-tailed) 0.0001. It combined with a tcount table to find out whether there was a significant effect on the use of Questioning Strategy. The ttable formula (N-1) means the number of students was -1 (30-1=29). In ttable 29 it must be greater than 2.045 with the significant level must be smaller than 0.05. In short, based on the data above, it showed that there was significance effect of applying Questioning Strategy on student’s speaking skill.


5.  CONCLUSION
From the statistical data, it showed that that the use of Questioning Strategy had an effect on the speaking skill from students of class IX at SMP YASPENHAN 2 Medan for the 2023/2024 academic year. The researchers used two tests to see the effect of the strategy applied. The two tests were pre-test and post-test. The pre-test was given without using any strategy, while the post-test was given to students after being given the conventional method or Question Strategy. The students who were given the post-test consisted of 30 students. 
The students were taught by using Questioning Strategy had better speaking skill than the students were not taught by using Questioning Strategy. Based on mean scores of personal experience lesson in experimental class was higher than control class at ninth grade students of SMP YASPENHAN 2 Medan. The lowest score in the experimental class before using the Questioning Strategy was 40 and after using the Questioning Strategy the lowest score was 75 and the highest score was 96 while on pre-test at the control class the lowest score obtained was also 40 whereas after using the conventional method the lowest score obtained was 75 and the highest score was 85. In addition, the Alternative Hypothesis (Ha) was accepted and the Null Hypothesis was rejected. It means that there was different skill and significant effect of students who were taught using by Questioning Strategy had higher scores that those who were taught without using by Questioning Strategy. Student’s data was calculated using SPSS 25. 
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Experimental Class
Pre-test	Excellent	Very Good	Good	Average	Poor	5	13	12	Post-test	Excellent	Very Good	Good	Average	Poor	11	17	2	



Control Class
Pre-test	Excellent	Very Good	Good	Average	Poor	4	11	15	Post-test	Excellent	Very Good	Good	Average	Poor	3	16	10	1	
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ABSTRACT


 


There are many skills in English such as listening, speaking, reading, and writing. Speaking as productive 


skill where students actually have to produce language themselves. Many of students are not still confident 


to speak especially in English. In this r


esearch, the researchers were aimed to find out 


the effect of 


applying Questioning Strategy on students' speaking skill. This research was conducted at SMP 


YASPENHAN 2 Medan with a total of 60 students. Data was collected from students’ pre


-


test and post


-


t


est. The method of this research was quantitative method. The research design used quasi experimental 


research.  


The sample of this study was class of IX SMP YASPENHAN 2 Medan which consisted of 60 


students


 


and


 


divided into two classes, the experimental cl


ass and the control class


. The sample was 


consisted


 


of 30 students in each classes. The experimental class was taught by using questioning strategy 


while control class was taught 


by 


using conventional method. 


The data were obtained from the test that 


analy


zed using the SPSS 25 program. The result showed that the mean score of post


-


test for the control 


class was 69.6 while the mean score of post


-


test for the experimental class was 86.5. Based on the score of 


the hypothesis test, if sig, 2 tailed(p) was lower


 


than the number alpha(α) 0.05, then Ho (Null Hypothesis) 


was rejected, and Ha (Alternative Hypothesis) was accepted. In this study, the result obtained sig. 2 tailed 


was 0.0001 < 0.05. It can be concluded that there was a significant effect of applying Qu


estioning 


Strategy on students' speaking skill at SMP YASPENHAN 2 Medan.
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INTRODUCTION


 


English is international language that is utilized because the language of verbal exchange that 


conn


ects all countries


 


around the world. 


Speak in English


 


is one of the very crucial skill for students 


because English has become a common language used in the international of era, education, politics, 


trade, and is also the most used communication tool in the world. In education fiel


d, English is one of 


the l


esson


 


which considered 


hard lesson


 


for the students, start from primary school till the university.


 


There are four skills in English,


 


as listening, speaking, reading, and writing. According to Ha


rmer 


(2001:18), the skills in English 


are divided i


nto two 


ca


tegories


, they are receptive and productive skills. 


Receptive skill is a term used for reading and listening skills where meaning is extracted from the 


discourse. Productive skill is a term used for speaking and writing, 


skill 


which students in reality nee


d 


to produce language themselves


. Harmer (2001) also states


 


that speaking


 


is one of skill that can support


 


the 


progress


 


of the other English skills such as


 


reading, listening, and wri


ting. Speaking is a crucial 


skill 


to 


be 


master


ed by students because with


 


s


peaking they can explore their English. More, 


they also 


can 


apply to the 


target l


anguage which are learned verbally


. 
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